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MISSION STATEMENT

Sutton Manor Community Primary School will meet the needs of all children and promote high standards of education through encouragement, motivation and nurture to ensure that all will participate fully in their school and their community. 

All children at Sutton Manor Community Primary School are SPECIAL children and are treated individually. Some children need extra support with their learning and priority is given to early identification.

Responsibility for coordination of Inclusion and SEND Provision
	Special Needs & Pupil Care Team



	SENCO 
	Mrs Julie Moran

	SENCO Team Support / Safeguarding Lead
	Miss Lisa Dykes 

	Headteacher
	Mrs Monica Gladman

	Learning Mentor
	Currently recruited January start


General Information

1. Wheelchair access is available on the ground floor.

2. Admission arrangements follow LEA procedures, but parents may approach the Head teacher for informal discussions.

3. This policy complies with the ‘Special Educational Needs Code of Practice (2015) and the Children and families Bill (2014) 
· Equality Act 2010: 
· The Special Educational Needs and Disability Regulations 2016
· SEND Code of Practice 0 – 25 (2014)

· Schools SEN Information Report Regulations (2014) (see www.sendgateway.org.uk

· Statutory Guidance on Supporting pupils at school with medical conditions 2017
· The National Curriculum in England Key Stage 1 and 2 framework document Sept 2013

· Safeguarding Policy

· Accessibility Plan

· Teachers Standards 2012

4. The achievement of competence in literacy and numeracy is our priority.

5. Parents are actively encouraged to take part in all relevant meetings and reviews.

6. Resources are allocated according to identified needs and as far as economic constraints will allow.

7. An evaluation of progress is a matter of continuous assessments.

The duties and responsibilities of the Disability Discrimination Act, which cover all aspects of education, are unreservedly adhered to in the spirit of the principles of equal opportunities
AIMS & OBJECTIVES FOR ALL CHILDREN

· To identify, at the earliest possible opportunity, barriers to learning and participation for pupils with SEND; (see also curriculum and assessment policies)
· To ensure that every child experiences success in their learning and achieves to the highest possible standard.
· To enable all children to participate in lessons fully and effectively
· To ensure children receive more individual/small group attention if required.
· To help the children to develop skills needed to achieve full potential

· To provide developmental curriculum with sharply focused objectives designed to encourage a measure of personal autonomy

· To foster growth in personal esteem and pride in achievements

· To enable children to increase their understanding, competence and confidence

· To value and encourage the contribution of all children to the life of the school

· To work in partnership with parents

· To work with the Governing Body to enable them to fulfil their statutory monitoring role regarding the Policy Statement for SEND

· To work closely with external support agencies, where appropriate, to support the need of individual pupils

· To ensure that all staff have access to training and advice to support quality teaching and learning for all pupil

Definition of Special Educational Needs 

The 2015 Code of Practice says that:

A person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her. At compulsory school age this means he or she has a significantly greater difficulty in learning than the majority of others the same age, or, has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools. Taken from 2014 SEN Code of Practice: 0 to 25 Years – Introduction xiii and xiv

Safeguarding Children with SEN and disabilities – Keeping Children Safe in Education 2022 
Children with SEN and Disabilities

Policy should reflect additional safeguarding challenges for children with SEN and Disabilities including:

· awareness that behaviour, mood and injury may relate to possible abuse and not just their SEN or disability;

· higher risk of peer group isolation;

· disproportionate impact of bullying; and

· Difficulties with communication.

Schools should consider extra pastoral support for children with SEN and disabilities. 

The Equality Act 

The Equality Act 2010 sets out the legal obligations that schools, early years providers, post 16 institutions, local authorities and others have towards disabled children and young people: 

They must not directly or indirectly discriminate against, harass or victimise disabled children and young people 3 

They must make ‘reasonable adjustments,’ including the provision of auxiliary aids and services, to ensure that disabled children and young people are not at a substantial disadvantage compared with their peers. This duty is anticipatory – it requires thought to be given in advance to what disabled children and young people might require and what adjustments might need to be made to prevent that disadvantage 

The Code of Practice defines 4 main areas of SEN need:

· communication and interaction 
· cognition and learning

· social, emotional and mental health
· Physical and sensory.

The legislative framework for the SEN system and the detailed guidance in this Code of Practice are underpinned by the principles set out in Clause 19 of the Children and Families Bill. Local authorities, in carrying out their functions under the Bill, must have regard to: 

• the views, wishes and feelings of the child or young person, and their parents; 

• the importance of the child or young person, and their parents, participating as fully as possible in decisions; and being provided with the information and support necessary to enable participation in those decisions; 

• the need to support the child or young person, and their parents, in order to facilitate the development of the child or young person and to help them achieve the best possible educational and other outcomes, preparing them effectively for adulthood. 

These principles are designed to support: 

• The involvement of children, parents and young people in decision making 

• The identification of children and young people’s needs; 

• Collaboration between education, health and social care services to provide support; 

• High quality provision to meet the needs of children and young people with SEN; 

• Greater choice and control for young people and parents over their support; 

• Successful preparation for adulthood, including independent living and employment. 

Monitoring 
Monitoring individual pupil progress is essential school practice. The indicator for intervention is whether a child is making ‘adequate progress. The Special Educational Needs Code of Practice provides definitions of how ‘adequate progress’ can be measured. This includes progress that:

· Closes the attainment gap between the child and the child’s peers

· Prevents the attainment gap growing wider

· Matches or betters a child’s previous rate of progress.

· Ensures access to the full curriculum

· Demonstrates an improvement in self-help, social or personal skills

· Demonstrates improvement in a pupil’s behaviour.
Graduated Response Approach to SEN Support 

The identification of SEN is built into the overall approach to monitoring the progress and development of all pupils. 

School assesses each pupil’s current skills and levels of attainment on entry. 

Class and subject teachers, supported by the senior leadership team, make regular assessments of progress for all pupils. Where pupils are falling behind or making inadequate progress given their age and starting point, they will be given extra support. 

At this early stage teachers may suspect that a pupil has SEN. While informally gathering evidence (including the views of the pupil and their parents) school will provide support within a small group in class.  

Adequate progress can include progress which: 

• is similar to that of peers starting from the same baseline; 

• matches or betters the child’s previous rate of progress; 

• closes the attainment gap between the child and their peers; 

• prevents the attainment gap growing wider. 

Where pupils continue to make inadequate progress, despite high-quality teaching targeted at their areas of weakness, the class teacher, working with the SENCO TEAM, will assess whether the child has a significant learning difficulty. 
· Termly assessment/SEN tracker/Intervention tracker
· Key stage meetings

· Weekly SENCO TEAM meetings

· SLT meetings

· Termly multi agency review planning meetings 

Once a potential special educational need is identified, four types of action should be taken to put effective support in place. These actions form part of a cycle through which earlier decisions and actions are revisited, refined and revised with the growing understanding of the pupils’ needs and of what supports the pupil in making good progress and securing good outcomes. This is known as the graduated approach; it draws on more detailed approaches, more frequent review and more specialist expertise in successive cycles in order to match interventions to the SEN of children and young people. 

Assess 
Before identifying a child as needing SEN support the class teacher, working with the SENCO TEAM, will establish a clear analysis of the pupil’s needs. This will draw on the teacher’s assessment and experience of the pupil, as well as information from the school’s core approach to pupil progress, attainment, and behaviour. It will also draw on the individual’s development in comparison to their peers, the views and experience of parents, the child’s own views and, if relevant, advice from external support services. School will take seriously any concerns raised by a parent. These will be recorded and compared to the setting’s own assessment and information on how a child is developing. 

This assessment will be regularly reviewed. This will help to ensure that support is matched to need, and that a clear picture of the interventions put in place and their effect is developed. For some types of SEN, the way in which a pupil responds to an intervention can be the most reliable method of developing a more accurate picture of need. 

In some cases, outside professionals from health or social services may already be involved with the child. These professionals will liaise with the school to help inform the assessments. Where these professionals are not already working with school staff the SENCO TEAM will contact them if the parents agree. 

Plan 
Where it is decided to provide a pupil with SEN Support, the parents must be notified. The teacher and the SENCO TEAM will agree in consultation with the parent and the pupil the interventions and support to be put in place, Individual Education Plans will be completed and reviewed as well as the expected impact on progress, development or behaviour, along with a clear date for review. 

All teachers and support staff who work with the child will be made aware of their needs, the support provided and any teaching strategies or approaches that are required. This will also be recorded on the school SEN Data Base 

The support and intervention provided will be based on reliable evidence of effectiveness and be provided by staff with enough skills and knowledge. 

Do 
The class or subject teacher will remain responsible for working with the child on a daily basis. Where the interventions involve group or individual teaching away from the main class or subject teacher, they will still retain responsibility for the pupil, working closely with any teaching assistants or specialist staff involved, to plan.
Review-The effectiveness of the support and the impact on the child’s progress will be reviewed in line with the agreed date. The impact of the support provided, along with the views of the pupil and their parents, will feed back into the analysis of the pupil’s needs. The class or subject teacher, working with the SENCO TEAM, will revise the support in light of the pupil’s progress and development, deciding on any changes to support and revised outcomes in consultation with the parent and pupil and assess the impact of interventions. The SENCO TEAM will support the class or subject teacher in the further assessment of the child’s strengths and weaknesses, in problem solving and advising on the effective implementation of the support.  The support and intervention provided will be based on reliable evidence of effectiveness and be provided by staff with sufficient skills and knowledge. 

Involving Specialists 
Where a child continues to make little or no progress, despite well-founded support that is matched to the child’s area of need, the school will consider involving specialists, including those from outside agencies. The role and expectation of some of the key sources of external support are set out at 6.9 of the SEN code of Practice 

School may involve specialists at any point to advise us on early identification of SEN and effective support. School will always involve a specialist where a child continues to make little or no progress over a sustained period or where they continue to work at levels substantially below those expected of children of a similar age despite well-founded SEN support. The child’s parents will always be involved in any decision to involve specialists. The involvement of specialists and what was discussed or agreed will be recorded and shared with the parent and teaching staff supporting the child in the same way as other SEN support. 

The SENCO TEAM and class teacher, together with the specialists, will consider a range of well-founded and effective teaching approaches, appropriate equipment, strategies and interventions in order to support the child’s progress. We will agree the outcomes to be achieved through the support, including a date by which progress will be reviewed. 

Support should be adapted or replaced depending on how effective it has been in achieving the expected outcomes. 

Involving parents and pupils in planning and reviewing progress 
We aim to have good and informative relationships with all our parents. If a child is experiencing difficulties, parents will be informed either at parents’ meetings or during informal meetings to discuss the child’s progress. It shouldn’t come as a surprise to a parent to learn that their child is being identified as having SEN.

School will provide a termly report for parents on their child’s progress (Pupil Progress Meetings) 
Pupil Progress Meetings will be to set clear goals, discuss the activities and support that will help achieve them, review progress and identify the responsibilities of the parent, the pupil and the school. 

Meetings will be held with the SENCO Team and SENCO Team support after consultation with all relevant staff involved with the child. Children’s views will be included for those children accessing SEN Provision.

Moving to an EHCP (Education, Health and Care Plan)

If children fail to make progress, despite high quality, targeted support at SENS, we may apply for the child to be assessed for an EHC Plan. Generally, we apply for an EHC Plan if:

• The child is Looked After and therefore additionally vulnerable

• The child has a disability which is lifelong, and which means that they will always need support to learn effectively

• The child’s achievements are so far below their peers that we think it likely that the child may at some point benefit from special school provision.

Children, who we think will manage in mainstream schools, albeit with support, are less often assessed for EHC Plans. Having a diagnosis (e.g. of ASD, ADHD or dyslexia) does not mean that a child needs an EHC Plan. If the application for an EHC Plan is successful, a member of the Local Authority will call a meeting for parents, the child and the school together with any health or social care professionals who are involved with the family. The meeting will record the child’s strengths, their dreams and aspirations as well as the barriers they face. Following the meeting, the LA will produce the EHC Plan which will record the decisions made at the meeting.

Adaptations to the curriculum teaching and Learning Environment

Sutton Manor Community Primary is disability friendly. The school is one level, corridors are wide, and we have an easy access toilet and wet room. We generally find that no additional adaptations to the building are necessary for children with physical disabilities.

Other adaptations to the physical environment will be made, as appropriate, to accommodate children with other sensory disabilities.

All of our classrooms are inclusion-friendly: we aim to teach in a way that will support children with tendencies towards dyslexia, dyspraxia, ASD etc. This is good practice to support all children but is vital for those who particularly need it. All of our children access the full National Curriculum, and we recognise achievement and expertise in all curricular areas. As part of normal class differentiation, curriculum content and ideas can be simplified and made more accessible by using visual, tactile and concrete resources.

Access to extra-curricular activities

All of our children have equal access to before school, lunchtime and after school clubs which develop engagement with the wider curriculum. Where necessary, we make accommodation and adaptation to meet the physical and learning needs of our children. Class trips are part of our curriculum and we aim for all children to benefit from them. No child is excluded from a trip because of SEN, disability or medical needs. School makes every effort to accommodate all pupils as part of our Inclusion policy. 
In-service training.
All of our teachers and Teaching Assistants are able to work with children with SEN.

All staff have access to advice, information, resources and training to enable them to teach all children effectively. We offer training and self-help opportunities through access to in-house or LA courses, provision of books or guidance towards useful websites.  

The role of the SENCO TEAM/SENCO TEAM Support in school
The SENCO TEAM/SENCO TEAM Support have day-to-day responsibility for the operation of SEN policy and coordination of specific provision made to support individual children with SEN, including those who have EHC plans. 

The SENCO TEAM/SENCO TEAM Support provides professional guidance to colleagues and will work closely with staff, parents and carers, and other agencies. The SENCO TEAM /SENCO TEAM Support will be aware of the provision in the Local Offer and be able to work with professionals providing a support role to the family to ensure that children with SEN receive appropriate support and high-quality teaching. 

The key responsibilities of the SENCO TEAM/ SENCO TEAM Support include: 

• overseeing the day-to-day operation of the school’s SEN policy; 

• coordinating provision for children with SEN; 

• liaising with the relevant designated teacher where a looked after pupil has SEN; 

• advising a on graduated approach to providing SEN Support; 

• advising on the deployment of the school’s delegated budget and other resources to meet pupils’ needs effectively; 

• liaising with parents of children with SEN; 

• liaising with early years providers, other schools, educational psychologists, health and social care professionals, and independent or voluntary bodies; 

• being a key point of contact with external agencies, especially the LA and LA support services; 

• liaising with potential next providers of education to ensure a young person and their parents are informed about options and a smooth transition is planned; 

• working with the head teacher and school governors that the school meets its responsibilities under the Equality Act (2010) regarding reasonable adjustments and access arrangements; 

• ensuring that the school or maintained nursery keeps the records of all children with SEN up to date. 

Children with social, emotional and mental health needs

School promotes a positive culture for behaviour with high expectations. If a child shows consistent unwanted behaviours, the class teacher will assess the child’s needs, considering family circumstances and the child’s known history of experiences. If the child’s behaviour is felt to be a response to trauma or to home-based experiences (e.g. bereavement, parental separation) we can complete an EHAT with the family and support the child through that process.

If parents and school are concerned that the child may have mental health needs, we encourage parents to ask their GP for a referral to CAMHS. If the child is felt to have long-term social, emotional or mental health needs- for example with anger management- the school offers a range of social skills or therapeutic interventions. These are generally delivered by trained TAs who develops good, trusting relationships with the children.

All children’s behaviour is responded to consistently in line with our Behaviour Policy and as stated in Behaviour in schools Advice for headteachers and school staff September 2022
The school has a zero-tolerance approach to bullying, especially towards children with SEND and disabilities. We will actively investigate all allegations and, if there is cause, work with both the bully and the victim to improve their social skills.

School makes note of and acts on recommendations from ‘Keeping Children safe in Education (2022) 

Medical Needs

The school recognises that pupils at school with medical conditions should be properly supported so that they have full access to education, including school trips and physical education. Some children with medical conditions may be disabled and where this is the case the school will comply with its duties under the Equality Act 2010. Some may also have special educational needs (SEND) and may have an Education, Health and Care (EHC) plan which brings together health and social care needs, as well as their special educational provision and the SEND Code of Practice (2014) is followed.

Transition Arrangements

Transition into and within school

We understand how difficult it is for children and parents as they move into a new class or a new school and will do what we can, according to the individual needs of the child, to make transitions between classes- including from the nursery- as smooth as possible. This may include, for example:

· Additional meetings for the parents and child with the new teacher

· Additional visits to the classroom environment in order to identify where the toilets are, where the pegs are etc.

· Opportunities to take photographs of key people and places in order to make a transition booklet.

Enhanced transition arrangements are tailored to meet individual needs.

Transition to Secondary School

Transition reviews for Year 6 pupils are held, where possible, in the Summer Term of Year 5 or the autumn term of Year 6. The secondary school SENCO TEAM is invited to Annual Reviews and other review meetings. Additional transition arrangements may be made at these reviews e.g. extra visits, travel training etc.

Governors

It is the statutory duty of the governors to ensure that the school follows its responsibilities to meet the needs of children with SEND following the requirements of the Code of Practice 2015.

The Governor with responsibility for SEND is Lynsey Adamson. She audits the schools SEN provision and reports back to governors. 
Complaints

School works, wherever possible, in partnership with parents to ensure a collaborative approach to meeting pupils’ needs. All complaints are taken seriously and are heard through the school’s complaints policy and procedure.

St Helen’s Council Local Offer

The governing bodies of maintained schools and maintained nursery schools and the proprietors of academy schools have a legal duty to publish information on their websites about the implementation of the governing body’s or the proprietor’s policy for pupils with SEN. The information published must be updated annually and any changes to the information occurring during the year must be updated as soon as possible. The information required is set out in the Special Educational Needs Code of Practice (2014) and the Children and families Bill (2014) regulations and reflect the information required for the local offer: 

The purpose of the local offer is to enable parents and young people to see more clearly what services are available in their area and how to access them. It includes provision from birth to 25, across education, health and social care. Sutton Manor’s Local Offer is available from the St. Helens Council Website and School Website.

Equal Opportunities

The school is committed to providing equal opportunities for all, regardless of race, faith, gender or capability in all aspects of school. We promote self and mutual respect and a caring and non-judgmental attitude throughout the school. See Equal Opportunities Policy.
Use of data and record keeping 

· SEN code of practice register 
· CPOMs recording system 
· SEN tracker
· Funding Matrix
· Provision Map 
· Secure storage of information 
· Individual children tracking file 
· Publishing information 
· SEN information report 

· Storage of information relating to SEN is in line with the school policy on Information Management and Confidentiality. 
School reports termly to Governors on the progress of children with SEN within school.
School reports termly to the Local Authority on progress of children with SEN within school.
The designated SEN Governor reviews the SEN provision within school and reports back to Governors.
Review Framework

The policy will be reviewed every 2 years 
Signed:           Chair of Governors/Vice Chair _____________________                         
Date:_________________________
Review Date: November 2024
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